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               ا                      ا     ں       ت      اہ        او  :
را   را    ر        ۔              اور          وں        ہ              وری 
  ۔             ں      را           ب   ر            وری    ۔   ری اس 
ورا     م      ور  ں                                           ب        
        ہ            ۔
اس           ارد    ،ارو    ،ز   ن اور           ر              :روش
     ر     ں    ا                ا     ر            ۔                 س 
    ل          د  ں             ا   م دی     ۔ اس     ے             ا 
       ا  ان    وزارت                 ب        ۔ ڈ           آوری    
     ا      ا   ا           و      ڈ                     ۔
                   ب         ورا     م           ر        ا    :     
           ۔      ر              اور               ی        
         ر    اس                 م                               :   رش
                         ب               ورا     م                ر     
                   ۔ا   و         ب          ں                   وری 
ر       ے                   ل             ۔اس                         
         ب     ا    دروس                            ن         ورا   
   م            ر       ں 
    ب         ،      ،      ورا     م :    ی ا   ظ
 
                                ب          ورا     ور  ں           
   ا    ہ س       ہ       اور    ل            ر   ں    ا               ؟ا
                      
 
آﻣﻮزش ﭘﺮﺳﺘﺎري ﺑﺨﺸﯽ از ﻧﻈﺎم آﻣﻮزش ﻋﺎﻟﯽ اﺳﺖ ﮐﻪ ﺑﺎ ﺣﯿﺎت اﻧﺴﺎن ﻫﺎ زﻣﯿﻨﻪ و ﻫﺪف: 
 .ﺳﺮ و ﮐﺎر دارد و ﺗﻮﺟﻪ ﺑﻪ ﺟﻨﺒﻪ ﻫﺎي ﮐﻤﯽ و ﮐﯿﻔﯽ آن از اﻫﻤﯿﺖ وﯾﮋه اي ﺑﺮﺧﻮردار اﺳﺖ
ﻫﺎي آﻣﻮزﺷﯽ ﭘﯿﺶ ﻧﯿﺎز ﯾﮏ آﻣﻮزش ﻣﻮﻓﻖ اﺳﺖ. ﻣﻄﺎﻟﻌﻪ ﺣﺎﺿﺮ ﺑﺎ ﻫﺪف ﺑﺮرﺳﯽ ﺷﻨﺎﺧﺖ ﻧﯿﺎز
ﺗﻄﺎﺑﻖ ﺳﺮﻓﺼﻞ دروس ﮐﺎرﺷﻨﺎﺳﯽ ﭘﺮﺳﺘﺎري ﺑﺎ ﻧﯿﺎزﻫﺎي ﺷﻐﻠﯽ از دﯾﺪﮔﺎه اﻋﻀﺎي ﻫﯿﺄت ﻋﻠﻤﯽ 
 ﺑﺮﺧﯽ از داﻧﺸﮕﺎه ﻫﺎي ﻋﻠﻮم ﭘﺰﺷﮑﯽ ﺷﻤﺎل ﻏﺮب ﮐﺸﻮر اﻧﺠﺎم ﺷﺪ.
ﻧﻔﺮ از  16ﻣﻄﺎﻟﻌﻪ ﺣﺎﺿﺮ ﯾﮏ ﻣﻄﺎﻟﻌﻪ ﺗﻮﺻﯿﻔﯽ ﻣﻘﻄﻌﯽ ﻣﯽ ﺑﺎﺷﺪ ﮐﻪ ﺑﺎ ﻣﺸﺎرﮐﺖ روش: 
اﻋﻀﺎي ﻫﯿﺎت ﻋﻠﻤﯽ رﺷﺘﻪ ﭘﺮﺳﺘﺎري داﻧﺸﮕﺎه ﻫﺎي ﻋﻠﻮم ﭘﺰﺷﮑﯽ اردﺑﯿﻞ، اروﻣﯿﻪ، زﻧﺠﺎن و 
و ﺑﺎ روش ﺳﺮﺷﻤﺎري اﻧﺠﺎم ﺷﺪ. اﺑﺰار ﻣﻮرد اﺳﺘﻔﺎده ﭼﮏ  6931ﭘﺎﯾﯿﺰ ﺳﺎل  ﺗﺒﺮﯾﺰ و رﺷﺖ در
ﻟﯿﺴﺖ ﺣﺎوي دروس دوره ي ﮐﺎرﺷﻨﺎﺳﯽ ﭘﺮﺳﺘﺎري ﺑﺮ اﺳﺎس ﺳﺮﻓﺼﻞ ﻣﺼﻮب وزارت ﺑﻬﺪاﺷﺖ، 
  SSPSﻣﯽ ﺑﺎﺷﺪ. داده ﻫﺎ ﭘﺲ از ﺟﻤﻊ آوري ﺑﺎ اﺳﺘﻔﺎده از ﻧﺮم اﻓﺰار درﻣﺎن و آﻣﻮزش ﭘﺰﺷﮑﯽ
 ﺗﺠﺰﯾﻪ و ﺗﺤﻠﯿﻞ ﺷﺪ.
ﻫﺎي ﻣﻄﺎﻟﻌﻪ ﺣﺎﺿﺮ ﻧﺸﺎن داد ﮐﻪ ﺑﯿﺸﺘﺮﯾﻦ ﺗﻄﺎﺑﻖ ﺑﺎ ﻧﯿﺎزﻫﺎي ﺷﻐﻠﯽ از ﯾﺎﻓﺘﻪﯾﺎﻓﺘﻪ ﻫﺎ: 
ﻣﺮﺑﻮط ﺑﻪ درس  4ﺗﺎ  1دﯾﺪﮔﺎه اﻋﻀﺎي ﻫﯿﺎت ﻋﻠﻤﯽ ﺑﺮ اﺳﺎس ﻧﻤﺮه دﻫﯽ ﭼﮏ ﻟﯿﺴﺖ از 
در ﺑﯿﻦ دروس اﺧﺘﺼﺎﺻﯽ، اﭘﯿﺪﻣﯿﻮﻟﻮژي  2/1 ±1/30ﻣﻌﯿﺎر ﺑﯿﻮﺷﯿﻤﯽ ﺑﺎ ﻣﯿﺎﻧﮕﯿﻦ و اﻧﺤﺮاف 
ﻫﺎ ﻧﯿﺰ و در ﺑﯿﻦ ﮐﺎرآﻣﻮزي و ﮐﺎرآﻣﻮزي در ﻋﺮﺻﻪ 1/09±0/99ﺑﺎ ﻣﯿﺎﻧﮕﯿﻦ و اﻧﺤﺮاف ﻣﻌﯿﺎر 
 ﻣﯽ ﺑﺎﺷﺪ. 1/51±0/30ﮐﺎرآﻣﻮزي ﺑﺰرﮔﺴﺎﻻن و ﺳﺎﻟﻤﻨﺪان 
ﻣﺠﻤﻮع ﯾﺎﻓﺘﻪ ﻫﺎي ﻣﻄﺎﻟﻌﻪ ﺣﺎﺿﺮ ﻧﺸﺎن ﻣﯽ دﻫﺪ ﮐﻪ ﺳﺮﻓﺼﻞ ﺗﺪوﯾﻦ ﺷﺪه ﻧﺘﯿﺠﻪ ﮔﯿﺮي: 
ﺘﻪ ﮐﺎرﺷﻨﺎﺳﯽ ﭘﺮﺳﺘﺎري از ﻧﻈﺮ ﺗﻨﺎﺳﺐ ﺑﺎ ﻧﯿﺎزﻫﺎي ﺷﻐﻠﯽ ﺣﺮﻓﻪ ﭘﺮﺳﺘﺎري ﻣﻨﺎﺳﺐ ﻧﻤﯽ ﺑﺮاي رﺷ
ﺑﺎﺷﺪ. ﻟﺬا اراﺋﻪ ﻧﺘﺎﯾﺞ ﻣﻄﺎﻟﻌﻪ ﺑﺎﺷﺪ و ﻧﯿﺎزﻣﻨﺪ ﺗﻐﯿﯿﺮاﺗﯽ در ﻣﺤﺘﻮاي ﺑﺮﺧﯽ واﺣﺪﻫﺎي درﺳﯽ ﻣﯽ
ﺣﺎﺿﺮ ﻣﯽ ﺗﻮان در ﺗﺪوﯾﻦ و اﺻﻼح ﺳﺮﻓﺼﻞ رﺷﺘﻪ ﭘﺮﺳﺘﺎري ﺑﺮ اﺳﺎس ﻧﯿﺎزﻫﺎي ﺷﻐﻠﯽ ﻣﻮرد 
 اﺳﺘﻔﺎده ﻗﺮار ﮔﯿﺮد.
 ﺳﺮﻓﺼﻞ دروس، ﮐﺎرﺷﻨﺎﺳﯽ ﭘﺮﺳﺘﺎري، ﻧﯿﺎزﻫﺎي ﺷﻐﻠﯽ، ﻫﯿﺄت ﻋﻠﻤﯽﺎي ﮐﻠﯿﺪي: واژه ﻫ
 
ﺑﺮرﺳﯽ ﺗﻄﺎﺑﻖ ﺳﺮﻓﺼﻞ ﺟﺪﯾﺪ دروس ﮐﺎرﺷﻨﺎﺳﯽ ﭘﺮﺳﺘﺎري ﺑﺎ ﻧﯿﺎزﻫﺎي 
ﺷﻐﻠﯽ از دﯾﺪﮔﺎه اﻋﻀﺎي ﻫﯿﺄت ﻋﻠﻤﯽ ﺑﺮﺧﯽ از داﻧﺸﮕﺎه ﻫﺎي ﻋﻠﻮم 
 ﭘﺰﺷﮑﯽ ﺷﻤﺎل و ﺷﻤﺎل ﻏﺮب ﮐﺸﻮر
ﻳﻌﺪ ﺗﻌﻠﻴﻢ اﻟﺘﻤﺮﻳﺾ ﺟﺰًءا ﻣﻦ ﻧﻈﺎم اﻟﺘﻌﻠﻴﻢ اﻟﻌﺎﱄ اﻟﺬي ﻳﺘﻌﺎﻣﻞ  اﻟﺨﻠﻔﻴﺔ واﻟﻬﺪف :
ﻣﻊ اﻟﺤﻴﺎة اﻟﺒﴩﻳﺔ واﻹﻫﺘ م ﺑﺠﻮاﻧﺒﻪ اﻟﻜﻤﻴﺔ واﻟﻨﻮﻋﻴﺔ ﻳﻌﺪ  أﻣﺮًا ﻣﻬ ً ﻟﻠﻐﺎﻳﺔ. ﻓﻬﻢ 
اﻹﺣﺘﻴﺎﺟﺎت اﻟﺘﻌﻠﻴﻤﻴﺔ ﻫﻮ ﴍط أﺳﺎﳼ ﻟﻠﺘﻌﻠﻴﻢ اﻟﻨﺎﺟﺢ. اﻟﻬﺪف ﻣﻦ ﻫﺬه اﻟﺪراﺳﺔ ﻫﻮ 
ﺮﺣﻠﺔ اﻟﺠﺎﻣﻌﻴﺔ ﻟﻠﺘﻤﺮﻳﺾ ﻣﻊ ﻣﺘﻄﻠﺒﺎت اﻟﻮﻇﻴﻔﺔ ﻣﻦ وﺟﻬﺔ اﻟﺘﺤﻘﻖ ﻣﻦ ﺗﻮاﻓﻖ ﻣﻨﺎﻫﺞ اﳌ
 ﻧﻈﺮ أﻋﻀﺎء ﻫﻴﺌﺔ اﻟﺘﺪرﻳﺴﻴﺔ ﰲ ﺑﻌﺾ ﺟﺎﻣﻌﺎت اﻟﻌﻠﻮم اﻟﻄﺒﻴﺔ ﰲ ﺷ ل ﻏﺮب إﻳﺮان.
ﻣﻦ أﻋﻀﺎء ﻫﻴﺌﺔ  ۱۶أﺟﺮﻳﺖ ﻫﺬه اﻟﺪراﺳﺔ اﻟﻮﺻﻔﻴﺔ اﳌﺴﺘﻌﺮﺿﺔ  ﺸﺎرﻛﺔ  اﻟﻄﺮﻳﻘﺔ:
ﺒﻴﺔ ﰲ ﺧﺮﻳﻒ اﻟﺘﺪرﻳﺲ ﰲ ﺟﺎﻣﻌﺎت أردﺑﻴﻞ ، أروﻣﻴﺔ ، زﻧﺠﺎن ، ﺗﱪﻳﺰ ورﺷﺖ ﻟﻠﻌﻠﻮم اﻟﻄ
وأﺟﺮﻳﺖ ﺑﻄﺮﻳﻘﺔ اﻟﺘﻌﺪاد. اﻷداة اﳌﺴﺘﺨﺪﻣﺔ ﻫﻲ ﻗﺎ ﺔ ﻣﺮﺟﻌﻴﺔ ﺗﺤﺘﻮي ﻋﲆ  ۷۱۰۲ﻋﺎم 
دورس ﻣﻨﻬﺞ اﻟﺘﻤﺮﻳﺾ ﺣﺴﺐ اﻟﻌﻨﺎوﻳﻦ اﳌﻌﺘﻤﺪة ﻟﻮزارة اﻟﺼﺤﺔ واﻟﺘﻌﻠﻴﻢ اﻟﻄﺒﻲ. ﺗﻢ 
 .SSPSﺗﺤﻠﻴﻞ اﻟﺒﻴﺎﻧﺎت ﺑﻮاﺳﻄﺔ ﺑﺮﻧﺎﻣﺞ 
ﺘﻄﻠﺒﺎت اﻟﻮﻇﻴﻔﻴﺔ أﻇﻬﺮت ﻧﺘﺎﺋﺞ ﻫﺬه اﻟﺪراﺳﺔ أن أﻋﲆ درﺟﺔ ﻣﻦ اﻟﺘﻮاﻓﻖ ﻣﻊ اﳌ اﻟﻨﺘﺎﺋﺞ:
ﻣﻦ وﺟﻬﺔ ﻧﻈﺮ أﻋﻀﺎء ﻫﻴﺌﺔ اﻟﺘﺪرﻳﺲ ﻛﺎﻧﺖ ﻣﺒﻨﻴﺔ ﺣﺴﺐ درﺟﺎت ﻗﺎ ﺔ اﻷﺳﺌﻠﺔ 
و اﻧﺤﺮاف وﻛﺎﻧﺖ أﻋﲆ درﺟﺔ ﻟﻠﻜﻴﻤﻴﺎء اﻟﺤﻴﻮﻳﺔ ﻣﻊ ﻣﺘﻮﺳﻂ  ۴إﱃ  ۱اﻹﺳﺘﻔﺴﺎرﻳﺔ ﻣﻦ 
و اﻧﺤﺮاف . ﺑ  اﻟﺪروس اﻹﺧﺘﺼﺎﺻﻴﺔ ، اﻟﻮﺑﺎﺋﻴﺔ ﻣﻊ ﻣﺘﻮﺳﻂ  ۳۰٫۱±  ۱٫۲ﻣﻌﻴﺎري ﻗﺪره 
، وﺑ  اﻟﺘﺪرﻳﺐ اﳌﻬﻨﻲ واﻟﺘﻠﻤﺬة اﻟﺼﻨﺎﻋﻴﺔ ﻛﺎن اﻟﺘﺪرﻳﺐ ﰲ   ۹۹٫۰±  ۰۹٫۱ﻣﻌﻴﺎري 
 . ۳۰٫۰±  ۱۵٫۱ﻣﺠﺎﻻت ﺗﻌﻠﻴﻢ اﻟﻜﺒﺎر واﳌﺴﻨ  
ﺗﺸ  ﻧﺘﺎﺋﺞ ﻫﺬه اﻟﺪراﺳﺔ إﱃ أن اﳌﻨﻬﺞ اﻟﺬي ﺗﻢ ﺗﻄﻮﻳﺮه ﻟﻠﺤﺼﻮل ﻋﲆ درﺟﺔ  اﻟﺨﻼﺻﺔ:
اﻟﺒﻜﺎﻟﻮرﻳﻮس ﰲ اﻟﺘﻤﺮﻳﺾ ﻻ ﻳﻨﺎﺳﺐ اﻻﺣﺘﻴﺎﺟﺎت اﳌﻬﻨﻴﺔ ﻟﻠﺘﻤﺮﻳﺾ وﻳﺘﻄﻠﺐ ﺗﻐﻴ ات ﰲ 
ﻮى ﺑﻌﺾ اﳌﻨﺎﻫﺞ اﻟﺪراﺳﻴﺔ. ﻟﺬﻟﻚ ،  ﻜﻦ اﺳﺘﺨﺪام ﻧﺘﺎﺋﺞ ﻫﺬه اﻟﺪراﺳﺔ ﰲ ﺻﻴﺎﻏﺔ ﻣﺤﺘ
 وﺗﻌﺪﻳﻞ ﻣﻨﺎﻫﺞ اﻟﺘﻤﺮﻳﺾ ﻋﲆ أﺳﺎس اﻻﺣﺘﻴﺎﺟﺎت اﳌﻬﻨﻴﺔ.
ﻣﻨﻬﺞ اﳌﻘﺮر اﻟﺪراﳼ ، اﻹﺟﺎزة ﰲ اﻟﺘﻤﺮﻳﺾ ، ﻣﺘﻄﻠﺒﺎت اﻟﻮﻇﻴﻔﺔ ،  اﻟﻜﻠ ت اﳌﻔﺘﺎﺣﻴﺔ:
 اﻟﻬﻴﺌﺔ اﻟﺘﺪرﻳﺴﻴﺔ
 
ﻻﺣﺘﻴﺎﺟﺎت ﻣﻊ اد ﻣﻨﺎﻫﺞ ﻛﻠﻴﺎت اﻟﺘﻤﺮﻳﺾ اﻟﻔﺼﻮل اﻟﺠﺪﻳﺪة ﳌﻮا ﺗﻄﺎﺑﻖدراﺳﺔ ﺣﻮل 
اﻟﻌﻤﻠﻴﺔ ﻣﻦ وﺟﻬﺔ ﻧﻈﺮ أﻋﻀﺎء اﻟﻬﻴﺌﺎت اﻟﺘﺪرﻳﺴﻴﺔ ﰲ ﺑﻌﺾ ﺟﺎﻣﻌﺎت اﻟﻌﻠﻮم اﻟﻄﺒﻴﺔ 
 اﻟﺸ ﻟﻴﺔ واﻟﺸ ﻟﻴﺔ اﻟﻐﺮﺑﻴﺔ
 
 noitacude rehgih eht fo trap si noitacude gnisruN :dnuorgkcaB
 dna evitatitnauq sti gniredisnoc dna efil namuh htiw slaed taht metsys
 lanoitacude gnidnatsrednU .tnatropmi yrev si stcepsa evitatilauq
 si smia si yduts sihT .noitacude lufsseccus rof etisiuqererp a si sdeen
 mulucirruc etaudargrednu gnisrun fo ytilibitapmoc eht etagitsevni ot
 fo srebmem ytlucaf fo stniopweiv eht morf sdeen lanoitapucco htiw
 .narI fo secneics lacidem fo seitisrevinu tsew-htron dna htron emos
 htiw detcudnoc yduts evitpircsed lanoitces-ssorc a si sihT :sdohteM
 ,aimrU ,libedrA fo srebmem ytlucaf gnisrun 16 fo noitapicitrap eht
 llaf eht ni secneicS lacideM fo seitisrevinU thsaR dna ,zirbaT ,najnaZ
 eht gniniatnoc tsilkcehc A .dohtem susnec eht gnisu 7102 fo
 devorppa eht no desab gnisrun etaudargrednu fo mulucirruc
 .desu saw noitacudE lacideM dna htlaeH fo yrtsiniM eht fo sgnidaeh
 .erawtfos SSPS yb dezylana erew ataD
 ylbitapmoc tsehgih eht taht dewohs yduts siht fo sgnidnif ehT :stluseR
 no desab srebmem ytlucaf fo tniopweiv eht morf stnemeriuqer boj htiw
 naem a htiw yrtsimehcoib ot detaler saw 4 ot 1 morf serocs tsilkcehc eht
 ,sesruoc cificeps gnoma ,30.1 ± 1.2 fo noitaived dradnats dna
 dna ,99.0 ± 09.1 fo noitaived dradnats dna naem htiw ygoloimedipe
 ylredle dna tluda ,pihsecitnerppa dleif dna pihsnretni gnoma
 .30.0 ± 15.1 fo noitaived dradnats dna naem htiw spihsnretni
 mulucirruc eht taht etacidni yduts siht fo sgnidnif ehT :noisulcnoC
 rof elbatius ton si eerged gnisrun etaudargrednu eht rof depoleved
 .stcepsa emos ni snoitacifidom sdeen dna stnemeriuqer boj gnisrun
 desu eb nac yduts siht fo stluser eht gnitneserp ,eroferehT
 gnisrun etaudargrednu eht fo noitacifidom dna gnipoleved
 .sdeen lanoitapucco no desab mulucirruc
 ,sdeeN lanoitapuccO ,rebmeM ytlucaF ,mulucirruC :sdrowyeK
 gnisruN etaudargrednU
 
 gnisrun etaudargrednu wen eht fo ytilibitapmoc ehT
 fo tniopweiv eht morf sdeen lanoitapucco htiw mulucirruc
 tsew-htron dna htron emos fo srebmem ytlucaf eht
 narI fo secneicS lacideM fo seitisrevinU
 
 sdeeN lanoitapuccO htiw mulucirruC gnisruN etaudargrednU weN eht fo ytilibitapmoC ehT
 zizA ,1manheB azetroM
 ihgaT damahoM ,2narmaK
 irisaN hejidahK ,3roopdavaS
 amiN ,1ikahK narheM ,*,4
 hemetaF ,1imessahG
 hemetaF ,1idamahoM
 zanrheM ,1dahzenilohG
 arimaS ,1rafnahsooK
 6ihgarehC atizoR ,5imamE
 tnemtrapeD ,tnedutS cSB1
 lahklahK ,gnisruN fo
 lacideM fo ytisrevinU
 narI ,lahklahK ,secneicS
 noitacudE htlaeH2
 libadrA ,tnemtrapeD
 lacideM fo ytisrevinU
  narI ,libadrA ,secneicS
 lacigruS-lacideM3
 libadrA ,tnemtrapeD
 lacideM fo ytisrevinU
  narI ,libadrA ,secneicS
 lacigruS-lacideM4
 lahklahK ,tnemtrapeD
 ,secneicS lacideM ytisrevinU
 narI ,lahklahK
 ,tnemtrapeD scirtaideP5
 dna gnisruN fo ytlucaF
 ytisrevinU zirbaT ,yrefiwdiM
 ,zirbaT ,secneicS lacideM fo
 narI
 lacigruS-lacideM6
 fo ytlucaF ,tnemtrapeD
 ,yrefiwdiM dna gnisruN
 lacideM fo ytisrevinU aimrU
 narI ,aimrU ,secneicS
 
 fo ytlucaF lahklahK *
 secneicS lacideM
 .tS izizA rafazoM dihahS
 1531671865 ,lahklahK
 narI
 
 200234235489+ :leT
 979124235489+ :xaF
 :liamE
 ri.ca.smulahK@irisaN.hK
 
 ELCITRA LANIGIRO
 
FMEJ  8;4   mums.ac.ir/j-fmej   December 25, 2018 
 
 
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
 
 
Education is the foundation of learning and promotes 
productivity (1). In every society, higher education is 
considered as the main factor in the development of the 
society. Universities, as the executive branch of higher 
education, have an undeniable effective role in the 
development of human resources (2). The training of human 
resources in medical sciences must lead to the provision, 
maintenance and promotion of the community’s health (3). 
Therefore, the use of appropriate training, suitable space, 
supply of materials and tools can help societies achieve this 
goal (4). Nurses constitute a huge group of treatment team 
members. An important part of the care and treatment 
process is related to the nursing staff, and their effectiveness 
affects the success and effectiveness of the organization (5,6). 
After passing general, basic, specialized, internship and field 
internship courses in universities, nurses provide services as 
a member of the health team in various fields related to 
providing health, education, research, counseling, 
prevention, management, support and care, and 
rehabilitation (7). Nursing education is a regular, ongoing 
and planned process (8). It includes practical and theoretical 
processes. Skills are taught during clinical education, and 
students are introduced to real environment of the 
workplace (9-11). Nursing education in Iran has been faced 
with many ups and downs. The nursing education of Iran was 
established in 1915 in Tabriz School of Nursing based on the 
American nursing view and emphasized practical aspects of 
nursing and by the year 1934, graduated nurses were called 
“doctor's assistants”. After the Islamic Revolution and the 
Cultural Revolution, the nursing curriculum has undergone 
many changes; at that time, the period of nursing education 
lasted 3 years, which was reduced to 2 years after the start of 
the war (12). At the time of the war, the Ministry of Health 
worked out a description of the nursing duties with no 
continuous education (13). By 2014, nursing education was 
conducted based on a curriculum developed by the Ministry 
of Health in 2005. In 2014, the Ministry of Health developed 
a new nursing curriculum, and the nursing education in the 
country was based on the new curriculum from October 
2014. Our goal and expectation in student education is that 
students should be able to apply theoretical knowledge in 
clinic after completing their education and employment as 
different nursing positions (14). Studies have shown that lack 
of adequate skills and incompatibility of educational goals 
are related to the professional needs of nursing and 
midwifery graduates which have been associated with several 
factors, including the curriculum, facilities and equipment, 
and theoretical and clinical education environments (15-17). 
The most important elements of the curriculum are that they 
must be appropriately suited to their respective goals, tasks, 
and developments in order to play their effective role (18). 
Understanding educational needs is a prerequisite for a 
successful education (19). In order to identify the 
educational needs in the curriculum development process 
based on community needs, it is necessary to use the views 
of those who are well aware of professional issues (20). 
Nursing instructors, as one of the components of the 
________________ 
academic system and as policymakers, can move toward the 
empowerment of the field as a profession (21). Due to their 
familiarity with the factors affecting the curriculum, the 
faculty members are among the key sources involved in the 
curriculum, who can design training courses, design, modify, 
organize, and evaluate the curriculum (22). In a study 
conducted in Mazandaran University of Medical Sciences, 
87% of the faculty members of this university considered the 
courses in nursing education necessary, but they mentioned 
the use of these courses in the clinic was 12.08%. In this 
study, the necessity of nursing courses from the viewpoints 
of instructors was reported as 16.35% (23). However, due to 
the modification of the nursing curriculum from 2014, no 
study has been done on the new headings. Due to the 
complex nature of the nursing and the diversity of the 
situations of the existing health care systems faced by nurses, 
the university should train qualified nurses with the scientific 
and practical abilities to provide quality care. The need for 
quality improvement, rapid development of technology and 
the increasing complexity of health-care systems, necessitate 
continuous review and revision of the academic system (24). 
Considering the fact that the faculty members are the main 
implementers of this curriculum, the present study aims to 
investigate the compatibility of nursing undergraduate 
curriculum to occupational needs from the viewpoint of 
faculty members of some universities of medical sciences in 
the northwestern Iran. 
 
 
This is a descriptive cross-sectional study. After obtaining 
permission and ethics code IR.ARUMS.REC.1396.187 from 
Khalkhal University of Medical Sciences with the 
participation of 61 faculty members of Northwestern 
Universities of Medical Sciences this study was conducted 
using the census method (due to limited faculty members of 
the nursing group). After identifying the number of nursing 
faculty members in the nursing and midwifery schools of 
Tabriz, Urmia, Zanjan, Ardebil and Gilan universities of 
medical sciences, after explaining the goals of the study and 
obtaining informed consent and willingness of participation 
in the study, the questionnaires were given to faculty 
members by researchers. A total of 70 questionnaires were 
distributed, among which 61 questionnaires were 
investigated. The inclusion criteria were contract and service 
commitment faculty members, and faculty members who 
have theoretical and clinical teaching, and the exclusion 
criteria was unwillingness to participate in the study. 
The population is all nursing faculty members of Ardabil, 
Urmia, Zanjan, Tabriz, and Rasht Universities of Medical 
Sciences. Sampling was performed in nursing and midwifery 
schools in fall 2017 using the census method. All nursing 
faculty members were enrolled in the study. 
The tool used in this study is a two-part questionnaire. The 
first part is related to the demographic characteristics of the 
faculty members participating in the study and the second 
part of the questionnaire is questions related to nursing 
courses. The second part of the questionnaire consists of 
four sections A, B, C, D. Part A contains 46 titles of 
undergraduate nursing courses, which is designed in the 
______________ 
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The average age of faculty members participating in the study 
was 42.81. Forty-five participants (73.8%) were female and 
16 (26.2%) were male and the average work experience of 
participants was 14.88 years. The demographic information 
of the participants in the study are presented in Table 1. 
The analysis of the results of the first part of the 
questionnaire showed that the highest average score in terms 
of compatibility with occupational needs from the viewpoint 
of faculty members in the basic courses related to the 
biochemistry course with a score of 1/2 ± 1/3 and the lowest 
score was related to the physiology course. Among the 
specialized courses, epidemiology with the mean score of 
1.90 ± 0.99 and adult and elderly nursing had the lowest 
mean score of 1.29 ± 0.32. Among internship and field 
internship courses, adults and elderlies’ internships had the 
lowest mean score (1.15 ± 0.31). The mean and standard 
deviation of the score of compatibility with occupational 
needs from the viewpoint of faculty members is 63.87 ± 
16.22. The results of the second part of the questionnaire are 
presented in Table 2. 
In the third part of the questionnaire, which was a survey on 
the removal of lessons from the undergraduate nursing 
curriculum, the results showed from the viewpoint of most 
faculty members, it would be better to consider the removal 
of parasitology and nursing of environmental health (11.47). 
Some of the suggested courses for removing from the 
curriculum are given in Table 2. 
In the fourth part of the questionnaire, which asked the 
advantages and disadvantages of the new undergraduate 
nursing curriculum, the summary of the opinions showed 
that the addition of courses such as home care, due to the 
lack of a suitable platform for the implementation of this unit 
in Iran is not necessary. Also, reducing the number of basic 
and community health courses is the benefits of the new 
curriculum. It is suggested that the community's health 
internship and field internship courses to be reduced. The 
incompatibility of the time schedule with the content of the 
curriculum for most courses, especially adult and elderlies’ 
nursing courses are inadequate and the number of sessions 
considered does not comply with the content of the courses. 
 
form of a table to accommodate each of the undergraduate 
nursing courses in terms of compatibility with occupational 
needs with a score of 1 to 4. The score for each course from 
1 to 4 was reported as mean and standard deviation; the 
higher score in each lesson reflects more compatibility. It 
should be noted that regarding the 8 questions of the basic 
sciences courses, considering the history of the majority of 
faculty members as counselor professor and their 
knowledge about the content of these courses, all faculty 
members were surveyed. Regarding other questions, 
faculty members were asked to provide their ideas for their 
specialized courses. The total score was between 46 and 
184, with a higher score indicating that the entire course 
syllabus is compatible to the occupational needs. Part A 
includes 9 questions in the field of basic sciences courses, 
26 questions in specialized courses, 11 questions related to 
internship and field internship of nursing. Section B 
includes an open question asking the participants to 
comment on which of the basic, specialized, and internship 
courses can be removed from the curriculum of the course. 
In Section C, participants were asked to comment on 
adding their required courses in each of the three basic, 
specialized, and internship courses, and in section D, 
participants were asked to submit suggestions as well as 
advantages and disadvantages of the new curriculum to 
promote the nursing undergraduate curriculum. After 
completing the questionnaire, participants' demographic 
information and section A of the questionnaires were 
coded and entered into SPSS software. Using descriptive 
statistics, the frequency and percentage of demographic 
information and the agreed and disagreed opinions 
regarding titles of undergraduate nursing curriculum were 
determined. Parts D, B and C were also descriptively 
analyzed using the Delphi method. In the first stage, the 
questionnaires were given to faculty members as open 
questions. Then, the basics and the main issues were 
extracted from them and presented as frequency and 
percentages. To determine the validity of the tool, it was 
presented to 10 faculty members of Ardabil and Khalkhal 
Nursing and Midwifery faculties and their comments were 
applied. The reliability was also determined using 
Cronbach's alpha of 0.79. 
 
Table 1. Demographic information of the faculty members participating in the study 
Variable  N (%) Variable  N (%) 
Gender 
Male 16 (2.26) 
Position 
Head of Faculty 1 (4.16) 
Female 45 (8.73) Deputy of Education 1 (4.16 
Field 
Internal Surgery 34 (7.55) Head of Department 10 (4.16) 
Pediatrics NICU 9 (7.14) Instructor 49 (3.80) 
Psychiatric Nursing 4 (6.6) 
Scientific Degree 
Lecturer 43 (5.70) 
Public Health 5 (2.8) Assistant Professor 14 (23) 
Special Nursing 6 (8.9) Associate Professor 3 (9.4) 
Elderlies 2 (3.3) 
 
Professor 1 (6.1) 
Mother and Infant 1 (6.1)   
 
 RESULTS 
 
FMEJ  8;4   mums.ac.ir/j-fmej   December 25, 2018 
 
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
FUTURE of MEDICAL EDUCATION JOURNAL 
42 
Table 2. The mean and standard deviation of nursing undergraduate grades in terms of compatibility with 
occupational needs from the viewpoint of faculty members 
Course 
Type 
Course Title Mean ± SD 
Course 
Type 
Course Title Mean ± SD 
S
pe
ci
al
iz
ed
 C
ou
rs
es
 
Nutrition and Nutrition Therapy 1.60±0.77 
 
Pediatric Diseases Nursing 1.31±0.63 
Principles of Epidemiology and the 
defending against common diseases 
in Iran 
1.90±0.99 Mental Health Nursing 1.32±0.58 
Individual-Social Psychology 1.67±0.94 Mental Diseases Nursing 1.48±0.61 
Pharmacology 1.32±0.75 
B
as
ic
 S
ci
en
ce
s 
Anatomy 1.55±0.79 
Specialized English 1.46±0.69 Physiology 1.46±0.81 
Patient education process 1.36±0.62 Biochemistry 2.1±1.03 
Nursing Principles and Skills 1.49±0.82 Information Technology in Nursing 1.9±1.18 
Nursing ethics and professional 
communication 
1.65±0.94 Bacteriology 1.8±0.91 
Individual and Family Health 
Nursing 
1.48±0.77 Parasitology 1.91±0.88 
Community health nursing 1.56±0.78 Genetics and Immunology 1.95±0.99 
Nursing and environmental health 1.88±1.01 Basic vital statistics 1.60±0.77 
Health status nursing 1.37±0.59 
In
te
rn
sh
ip
 a
nd
 F
ie
ld
 I
nt
er
ns
h
ip
 
Principles and Skills Internship 1.32±0.64 
Maternal and Neonatal Health 
Nursing 
1.27±0.48 Emergency Internship 1.38±0.59 
Nursing in maternal and neonatal 
health disorders 
1.23±0.46 Senior Adult 1.15±0.30 
Basic Nursing Concepts 1.38±0.69 Maternal and Neonatal 1.36±0.63 
Senior Adult Nursing 1 1.11±0.37 Pediatric Internship 1.21±0.60 
Senior Adult Nursing 2 1.15±0.53 Health Internship 1.17±0.43 
Senior Adult Nursing 3 1.15±0.37 
Internship of the Principles of 
Nursing Services Management 
1.18±0.48 
Home care nursing 1.31±0.58 Nursing of Special Care Internship 1.12±0.32 
Comprehensive nursing care in 
special sectors 
1.19±0.49 Mental Health Internship 1.18±0.48 
Emergency nursing in crisis and 
unexpected accidents 
1.23±0.61 Pharmacology Internship 1.25±0.65 
Principles of Nursing Services 
Management 
1.48±0.61 
Common Problems in Iran 
Internship 
1.42±0.73 
Healthy child nursing 1.55±1.51    
 
 
Table 3. Courses to be removed from the undergraduate nursing curriculum suggested by faculty members 
Course Type Course Name 
Frequency 
(Percentage) 
Course Type Course Name 
Frequency 
(Percentage) 
Basic Sciences 
Biochemistry 6 (9.83)  
Specialized Courses 
Nutrition 3 (4.91)  
Bacteriology 6 (9.83)  Epidemiology 3 (4.91)  
Parasitology 9 (14.75)  Public Health 7 (11.47)  
Information 
Technology 
5 (8.19)  
Internship and Field 
Internship 
Home Nursing 4 (6.55)  
Vital Statistics and 
Research in Nursing 
5 (8.19)  Healthy Child Nursing 3 (4.91)  
Genetics and 
Immunology 
2 (3.27)  Public Health 4 (6.55)  
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Table 4. Courses to be added to the undergraduate nursing curriculum suggested by faculty members 
Course Type Course Name 
Frequency 
(Percentage) 
Course Type Course Name 
Frequency 
(Percentage) 
Basic Sciences 
Histology 1 (1.63) 
Specialized 
Courses 
Nursing knowledge and its 
development 
1 (1.63) 
Stress Management 1 (1.63) Professionalism in nursing 1 (1.63) 
Sociology, Anthropology, 
Cultural Studies 
5 (8.19) 
Clinical Judgment and 
reasoning 
1 (1.63) 
Educational Technology 1 (1.63) Evidence-Based Nursing 1 (1.63) 
Nursing Philosophy and 
Theories 
1 (1.63) 
Introduction to medical 
abbreviations 
1 (1.63) 
Sociology 1 (1.63) 
Interpretation of 
radiographies, MRI, and CT 
Scan 
1 (1.63) 
 Pathology 2 (3.27) Professionalism in nursing 1 (1.63) 
 Complementary Medicine 1 (1.63) Empowerment 1 (1.63) 
Internship and 
Field Internship 
Health Status 1 (1.63)  Tests and their applications 1 (1.63) 
Care planning based on 
nursing models 
1 (1.63)  
Healthy Elderly, Active 
Elderly 
1 (1.63) 
Clinical Judgment and 
reasoning 
2 (3.27)  
Physical Examination of the 
Elderly 
1 (1.63) 
     Disorders of the Elderly 1 (1.63) 
     
Living with an Elderly 
Patient 
1 (1.63) 
     Tele Nursing 1 (1.63) 
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of awareness of the need for the relevant courses, the titles 
for these two courses in the new curriculum seem to be 
adequate and appropriate. Borzou et al. (25) stated in their 
study that the epidemiology course has the least use among 
specialized courses. These results are consistent with some 
of the findings of the present study, because from the 
viewpoint of nursing instructors, the exclusion of this course 
from the curriculum is suggested. Considering the decrease 
in the number of the units of the course in the new 
curriculum and the difference in the statistical society of the 
two studies, the contradiction between the two studies is 
partly due to the fact that in the Borzou study, the opinions 
of the working nurses have been studied. Also, the highest 
score among the specialized courses is related to the internal 
course of surgery, but in the current study, adults and elderly 
courses which have replaced internal surgery had the lowest 
average score, which results in the two studies being 
inconsistent. On the other hand, according to the survey, 
there is no compatibility between the time and the course 
material for most courses, especially specialized courses, 
such as adults and elderly courses. 
Among the internship and field internship courses, Iran's 
most common problems internship unit has the highest 
average score. Although this course was not in the old 
curriculum, the material of this unit is derived from the 
internal course of the former curriculum. In this study, 
nursing educators proposed adding courses, such as 
evidence-based clinical teaching, critical thinking, and 
judgment and clinical reasoning, to improve the quality of 
_______ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
In general, according to the results of this study, the 
compatibility of the curriculum with occupational needs of 
nursing is not appropriate from the point of view of the 
faculty members, since the average total score of faculty 
members' opinions is very low. Therefore, the findings of this 
study indicate that from the viewpoint of the faculty 
members, the titles of the new curriculum will not fulfill 
future occupational needs of nurses. It seems that the 
reduction of the hours for essential courses, such as adult 
and elderly diseases, has led to a sharp decrease in the quality 
of classroom courses, as it is not possible to provide all the 
material at the intended time, and the instructor has to 
reduce the teaching quantity and even remove some 
material. On the other hand, it was expected that by changing 
the nursing curriculum, a fundamental change in nursing 
education would be created so that the students with high 
practical skills and theory would be delivered to the health 
system of the country, but this change was not only effective, 
but also has been ineffective in some cases according to the 
results of this study. In the viewpoint of faculty members, 
among the specialized courses, the epidemiology course and 
among the basic courses, biochemistry course have the 
highest proportionality and compatibility with the student's 
occupational needs; while the highest percentage of the 
faculty members suggested removal of relevant lessons. 
Therefore, given that the majority of the participants in the 
study are counselor professors, it seems that despite the lack 
________ 
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education and increase the effectiveness of the new 
curriculum. In other studies, teaching critical thinking and 
teamwork during the course of study is considered 
appropriate in making appropriate clinical decisions, 
increasing self-confidence and effective professional 
empowerment (26-31). In his study, Biabangardi reported 
that some courses needed to be changed, and some did not 
fit nursing career, and some nursing courses were either not 
relevant or not applicable (32). In Toulabi and Salehi studies, 
students considered the adequacy and compatibility of 
theoretical and clinical courses to be completely 
inappropriate, and argue that university training responds to 
their professional needs at a moderate level, which puts 
pressure on nursing students in this regard. (15, 17). In most 
studies conducted on the old curriculum, it is suggested that 
changes be made to the curriculum and provide of 
appropriate educational programs during university 
education that would enable nursing graduates with more 
preparation to work in the field. However, the new 
curriculum seems to have failed to fulfill faculty members’ 
satisfaction as key implementers of nursing education, and 
_______ 
the nursing education program in Iran still needs to be 
modified and developed. Given the limited access to all 
faculty members in the field of nursing and the lack of 
cooperation of faculty members for various reasons such as 
time constraints, it is suggested that a broader study be 
conducted by the Ministry of Health's nursing education and 
with the cooperation of all medical faculties to examine the 
deficiencies of the new nursing curriculum. 
The results of this study show that the curriculum for 
undergraduate nursing is not only suitable for the 
occupational needs but also requires modifications in the 
content and time considered for each unit. 
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